1. Assimilationist (Deficit) Model (Diniz 1992, Arshad 2001)
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The assumptions underlying the assimilationist approach can be summarised as follows:

Ethnic minorities are a problem. Their customs, religious beliefs, linguistic and cultural traditions, and family structures are alien to our way of life; difference is seen as a deficit. The goal is "social cohesion" (alternatively termed 'Integration"
) through actual assimilation and cultural re-socialisation. This approach is also characterised by the belief that everyone should be treated exactly the same, as basic human needs are universal. The "same for all approach" and the "colour-blind" approach would ensure equality of treatment. This approach was predominant in U.K. in the 1950's and 1960's and early 1970's (Arshad, Klein), however, many who went through the education system in that period are the policy-makers and administrators of today (Arshad), so often this approach still prevails in many organisational settings. A positive aspect is that this model is criticised by most academics and professionals in the field. The failure of the assimilation model is also often reflected in teacher training programmes.

2. Curriculum (Multiculturalism) model
.
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Multicultural education within the UK context has been interpreted largely as a ‘celebration’ of cultural diversity and a curricular programme that helps to promote tolerance and harmony. This perspective regards other cultures as valuable and interesting but ignores fundamental social and economic inequalities. Barsa speaks about hierarchical cultural pluralism, where English culture is superior to other cultures (p.10). Lectures on Asian religions, African cookery/music, Gypsy dancing, may attract a good deal of interest. Until recently this form of stereotypical information formed the primary content of the multicultural curriculum and was conducted under the banner of "valuing diversity." A central tenet of this approach was that racial intolerance was caused by a lack of knowledge of cultural and lifestyles differences (Arshad).

This model aims to promote better understanding but ignores the issues of justice, power relations, and the differences in perspectives, needs and rights that arise from differentiations in power (Arshad, Klein).

However there has been a move to go beyond cultural effects to recognition of power structures and institutional practice. Already in 1986 The Egglestone Report Education for Some, a complementary research report to the Swan Report, was published. For the first time the research did not focus on underachievement of pupils but on providers of their education (Klein).

3. Equity/Rights Model 
EQUITY/RIGHTS MODEL
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The assumptions underlying the equity/rights approach can be summarised as follows:

· Ours is a democratic and pluralist society based on principles of justice and equity for all, irrespective of race, gender, disability, class etc. (Arshad, Klein). 

· It is necessary to confront racism/inequalities in schools and within society in general, as racism which minority pupils experience has a detrimental effect on their LIFE CHANCES (Arshad).

· The role of the education system is to empower all pupils including minorities. It also has responsibility for the education of majority communities about equity for all.

This can also be described as an anti-racist approach. This approach begins to develop an awareness of the inter-relationship of the processes of structural oppression. It does focus on the impact of racial discrimination and prejudice and looks both at individual and institutional racism. The Commission for Racial Equality in Scotland endorses this approach as one that they would subscribe to, concentrating on the improvement of life chances in contrast to dwelling on lifestyles (Arshad, CERES). 













ASSIMILATION





Does the individual fit


into the System or ‘Institution’?





PLURALIST














Does the organisation of this ‘institution’


recognise Diversity ?











ANTIDISCRIMINATORY





Do the structures allow for


achievement, growth and opportunities?














� The assimilationist, curriculum and equity/rights models were developed by Fernando Almeida Diniz  and Rowena Arshad for use within undergraduate programmes at the Faculty of Education, University of Edinburgh, however they were successfully used also within training of teachers and Romani teacher assistants in a course organised by the  New School Foundation in Vidnava, Czech Republic in 1997.


�  Also Bauboeck why integration has a bad name, sometimes it is equaled to “absorbtion” or “incorporation”, however he justifies the concept of integration as a positive term (Bauboeck, 2003)





