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Introduction 

Youth from ethnic minorities in Germany and UK – that may make one think of the old problem of Sorbs or Danish minorities in Germany or the Irish one in Great Britain. But this essay will focus on a relatively new group of ethnic minorities in these countries : children of immigrants from non-European backgrounds that once came in order to work in the richer European countries but never left the respective countries. 

This essay wants to analyse the situation of the young generation of the Turkish minority in Germany and the Indian one in the UK in order to gain knowledge about their current situation in the resident countries, the progress in reaching integration and equal treatment for ethnic minorities and especially their youth.

The generation this essay will focus on is interesting for such an analysis because of its special situation: the majority of them grew up and was educated in their resident country. But still they seem to have cultural ties to the countries of their ethnic origin, its culture and its tradition. Between two cultures and identities, between two worlds of the mostly traditional Indian or Turkish family structures and lifestyles and the Western society, this generation is particularly affected by the former neglects and failures of the resident countries’ governments to react on the ethnic minorities. 

The comparative character of this essay does not intend to neglect differences between the situation of these two groups of ethnic minorities in the two countries. Both groups have some common and some distinct characteristics. The intention to make this essay a comparison is to analyse the situation of youth from these ethnic minorities in order to show common developments and differences. This is particularly interesting because it might be able to show how different national strategies and political reactions on these ethnic minorities affect their situation.   

To analyse situation of young Turks and Indians in their resident countries there are two aspects to analyse: their integration in public institutions and their integration in society. Out of the wide range these two aspects imply, this essay shall focus on one example for each aspect. In order to analyse their integration in public institutions this essay will highlight the situation of these young people in the educational system of the resident country, in order to analyse the integration in society this essay will throw light on the self-perception of identity of the young Turks and Indians. Even though one could find a lot of other interesting and fascinating aspects for an analysis, taking all interesting aspects into account would request a much bigger frame than this essay.  

Before the actual analysis per se the comparison makes it necessary to start with a short overview of the history of the analysed ethnic minorities and some basic information about their today’s situation (Chapter 1). After that the analysis of education (Chapter 2) and identity (Chapter 3) will follow.  

I. History of ethnic minorities 

As said before, Indian and Turkish minorities in the UK and Germany have some characteristics in common : 

· They settled in their resident countries UK and Germany only few decades ago.

· Their ancestors came from non-European societies and cultural backgrounds
. That is why their integration into society is more difficult than the one of groups who are culturally closer to the white majority of society. 

· The resident countries had to recognize that they had to react on the immigrant ethnic minorities as social phenomenon, in spite of only benefiting from their working force and taxes. 
The following part is meant to give a general idea of the situation and the history of the Turkish minority in Germany and the Indian minority in the UK. Therefore it remains quite general and shows only main developments.  

1.1  Turks in Germany

Today, 2.1 Millions of Turks live in Germany, in addition there are 250.000 members of this ethnic minority who obtained a German passport (Sen 00:1). Turks arrived in Germany in the 60s, the years of the German economic boom, when the German economy urgently needed workers. In this context the German government started to massively recruit foreign workers from Italy, Spain, Portugal and Turkey – the group we focus on. The work they had been offered did not request a high level of qualification and was mostly combined with low wages. That is why most Turks who followed the promises of the commission for recruiting of foreign workers in Istanbul came from the poor region of South-East Analtolia, had generally a quite poor education. They had arrangements with the German state that they are allowed to come and work in Germany for a limited period of time and later return to Turkey. First, only male workers came to Germany, until the German government permitted them to bring their women and children to Germany as well in the context of family reunification. The recruiting of foreign workers ended in the context of the oil crisis in 1973. At that time, the perception of the immigrant workers and their families changed. The acceptance of Turkish foreign workers sank, prejudices against them and their different culture and lifestyle began to spread.

German authorities did not react on the presence of immigrants and their special needs for a long time. The Swiss author Max Frisch described the situation most appropriate saying: “We asked for workers and people came” (Frisch 72: 153). Germany was not prepared to integrate these foreign workers and their families, they had originally only reacted on the economy’s call for additional workers. Up to today it is hard to judge which strategy in dealing with ethnic differences German politics have chosen. Mostly it is considered as being close to the integration model (Benz 93: 9), but some political and social forces try to strengthen multicultural approaches (Sen 00: 8). 

In the context of family reunification, the children of the foreign workers, the so called second generation of Turks came to Germany. This generation was mostly born in Turkey, grew up in Germany, but always with the expectation of returning to Turkey one day. This expectation influenced the way they were educated – by the state in the context of public education as well as by their parents, who raised them. 

The children of this generation is the group we will focus on in this essay. To them it is mostly clear that they – born and raised in Germany – will not return to Turkey. They are being confronted with both cultural influences and have to live between them. 

1.2  Indian minority in the UK

The Indian minority is the biggest ethnic minority living in the UK (CRE 99: 1). Unlike other Western European countries Great Britain has directly recruited only a small minority of immigrants and concentrated mainly on former British colonies and dominions, such as Caribbean countries and South Asia, especially India (Zorlu 00:2). Immigrants from the Commonwealth could come unhindered because legislation allowed them as holders of a British passport to enter (www.bbc.co.uk/race). The biggest waves of immigrants from India came to Britain in the 50s, and as in Germany, firstly, men arrived to serve as cheap workers (Haque 02: 12). And as in Germany women and children arrived to Britain few years later in the context of family reunification. In the early 70s, when racial violence and prejudices against non-white immigrants grew, the British government limited immigration from the Commonwealth countries. According to the new legislation British passport holders born overseas could only settle in the UK if they had a work permit and could prove that a parent or grandparent of them was born in the UK (www.bbc.co.uk/race). Like Turks in Germany, they had first been welcomed as valuable and cheap workers, but this welcome later turned to racial tensions and that led the government to restrict their immigration in 1971. 

Today, 1% of the British population is being counted to the group of the Indian minority, regardless whether they have British or Indian citizenship. 68 % of the population with origins on the Indian sub-continent obtain UK nationality, a percentage that is higher than the one of other ethnic minority groups in the UK (Haque 02: 8). They mainly live in the South of Britain and London (ibid: 8).  

Britain mainly follows a strategy in dealing with ethnic differences that has been characterised by the ethics of tolerance and multiculturalism (contrasting the French national policy of assimilation/integration of ethnic minorities) (Huq 03: 2). In this context, Britain set up a Race Relation Act imposed in 1968 containing several laws to protect ethnic minorities from discrimination and a special Commission for Racial Equality in 1976 which was to monitor implementation and use of these laws. 

II. Education

To analyse the public status of ethnic minorities, their integration and equal treatment, the field of education appears to be revealing because education at school is the key to real integration and decides in Western societies about the chances of the young person in his later professional life (Rat für Migration 99: 13). 

2.1  Turkish minority in Germany

Formal integration for Turkish immigration children has been created in the end of the 60s when the German “Bundesländer” one after the other included them into the general compulsory education in Germany (Krüger-Potratz 01: 31)
, following the recommendation of the Conference of Cultural Ministers in 1952. This decision is generally considered as important because it ensures at least formal equal treatment of German children and children from immigrant families and moreover shows that politicians recognized the problem of the foreign workers and their families and started to react on it. But due to the fact that the German Länder have the competency to shape educational policy, the design and strategy in treating and integrating immigrants and foreign ethnic minorities at schools differed a lot. Some focused more on the quick integration of the children, others concentrated on the preparation of a possible repatriation of the children, and some developed a double strategy attempting to integrate both of the two approaches  (Luchtenberg 98:77). In the 80s when it became obvious that the Turkish minority had no longer a guest status but had to be integrated into German society, big debates about how to react on the big cultural and ethnic differences started again, the range of solutions led from multicultural approaches to conservative assimilatory approaches. But none of these theoretical concepts has been put into practice so that all in all German educational politics is still marked by a “non-reaction” to the challenge of integration and assurance of equal opportunities. Up to today educational scientists argue about strategies how to integrate Turkish children in school education (Krüger-Potratz 01). 

But in spite of the formal equal treatment that has been introduced by compulsory education for immigrants children, reality shows that this formal change did not mean that children from ethnic minorities would have the same chances as German pupils in the reality of the German educational system (Sen 00:8). Until today the percentage of pupils attending schools for subnormal children is much higher than the German average (Botschaft der Türkei 02:32).

Sens comparison between the qualifications of Turkish and German pupils shows that the average of Turkish pupils reach lower qualifications than their German classmates. 19 % of all Turkish pupils leave school without any qualifications whereas only 8 % of the Germans do. In Germany 42 % of the Turkish pupils graduate at the Hauptschule, the lowest level of secondary school, a qualification that only 25 % of German pupils get. The percentage of pupils who graduate at Realschule, a secondary school leading to intermediate qualifications, is 29 among Turks and 41 among Germans. The A-Levels, in German Abitur, is being reached by only 7 % of all Turks, whereas 25 % of Germans get it (Sen 00: 8). The same difference with the level of education can be seen if one compares which schools Turkish and German pupils attend in 1999; the percentage of Turks visiting schools with lower educational qualifications was much higher than among Germans (Botschaft der Türkei 02: 32).  

These results show quite obviously that even though Turkish and German pupils are formally equal, the level of qualifications they are able to reach and therefore their chances in the German educational system are not equal. Although the level of qualifications of the Turkish minority is rising in comparison to the 80s (Botschaft der Türkei 02: 34), the difference is still visible and influences the chances of young Turkish people on the labour market. Lower qualifications endanger their chances on the labour markets, in addition their careers is increasingly endangered by discrimination against Turks on the labour market – a situation that has been highlighted by numerous researchers (Attia et al. 00: 71ff., Sen 00: 9). 

Researchers offer a broad range of explanations for the lower success of Turkish children in comparison to German ones. First of all, many refer to poorer language skills and the fact, that Turkish children are less likely to attend pre-school. Other factors are the parents’ social status or the fact that many Turkish children are being raised in Turkish communities and do not have many contacts with German society. Other researchers argue that the German educational system does not consider special needs or cultural features of the Turkish minorities (Luchtenberg 98: 79). Gomolla found ethnicity legitimating exclusion and devaluation of Turkish pupils, which cause lower education in school and lower qualifications. These outcomes lead her to the conclusion that a institutional discrimination takes place in schools  (Gomolla 00:51ff.)
.  

2.2   Indian minority in the UK 

Being immigrants, the legal status of Indian children did differ from the one of the Turkish foreign workers children. It was obvious that they were going to stay in the UK, so they directly benefited from the formal equal treatment of compulsory school plight that took German authorities nearly one decade to impose. But as in Germany Indian immigrant children in the UK had to face discriminatory practices in the first years like the relegation of Indian children to schools for subnormal (www.irr.co.uk).

But after a few years, the situation improved. It is hard to find information about the detailed measures with which British schools reacted to students from ethnic minorities, all findings are due to the British educational system quite hard to generalize. But Pathak tries to explain the successful method of particular schools like that : 

“Schools [which lead their students from ethnic minorities to successful graduation] have responded to underachievement with strategies to prevent exclusion, reviewing and strengthening the relationship with students, parents and the community, encouraging high expectations of pupils and teachers and enriching their curriculum so that it is culturally inclusive to their pupils” 






      (Pathak 00: 6f.)  

Indian pupils aspire a higher level of education than their black and white counterparts (www.bbc.co.uk/race). This can be easily seen in a comparison between the qualifications of Indian and white British young people between 16 and 24 years. Even though the percentage of pupils leaving school without any qualification was slightly higher among Indians (12 %) than among whites (10 %), the Indian young people gained higher qualifications than white British young people. So 38 % of the Indians and 37 % of the white British reached GCSE grades A to C, 29 % of the Indian youth and 27 % of the white British youth passed their A-Levels and degrees could have been gained by 9 % of the Indian youth and by 7 % of the white British youth (CRE 98: 2). 

Although Indian students in the UK perform quite well, it has to be kept in mind that their success in the British educational system is quite exceptional : surveys show that Indian and Chinese pupils reach qualifications comparable to white students, but Black, Pakistani and Bangladeshi students are the losers of the educational systems. To explain these differences, only few research has been made, key findings are that the parents of the badly performing ethnic groups have a lower social status and that in case of Pakistani and Bangladeshi students language problems hinder success in school (Pathak 00: 5).    

III  Identity

In this chapter it shall be analysed which identity the youth of the Turkish and Indian minorities have in terms of ethnicity and nationality and some reasons shall be given why this identity developed. 

2.3 Turkish minority in Germany 
Problem of the current young Turkish generation in Germany is that they are not accepted neither by Germans as being German (because of physiological and cultural differences to “Germans”), nor by Turks as being Turks (living and growing up in Germany they are alienated from Turkish culture, so they are perceived as almanci, as Germans). The fact that different societies (the Turkish Turks and the German Germans) classify them differently, forces young Turks in Germany to shape their own identity out of the image they have of themselves (Mecheril 00: 30f.). 

Polat revealed in a survey, that 56 % of young Turkish people between 18 and 30 perceive themselves as having a Turkish identity. 30 % tend to say they have a bicultural identity (Turkish-German), only 1 % feel to have a German identity. The rest, 11,8 % does not have the feeling to belong to any of these groups, their ethnic origin is Kurdish, Turkish-Arabic or Turkish-Albanian (Polat 00: 17). 

The withdrawal of young Turks from German towards a Turkish identity, which more than half of the young Turks that have been interviewed expressed, is a reaction to negative  experiences with German prejudices, unequal treatment or xenophobia. As a reaction to being negatively judged by society (as they perceive it), they react with evaluating themselves with their “foreign” identity as positive and express this pride in their “home country” with participation in Turkish clubs, religious groups or wearing symbols of Turkey. Despite the fact that they hardly know the country they are identifying with because they grew up and live in Germany, they idealize this country and claim to have rather “typical Turkish characteristics” than “typical German” ones. Surveys showed that they have only few contacts with Turkey and have little interest in preserving the language  (Polat 00: 18). These findings support the impression that this “ethnic revival” is rather protest and withdrawal as a reaction to rejection than a real close relationship to the country of their ethnic origin (ibid.). This development and the fact that more than 50 % of young Turks in Germany identify themselves with Turkey and prefer Turkey rather than Germany is alarming because it shows that neither integration of the third generation of the Turkish minority has worked nor has Germany been able to produce a positive image Turkish young people want to identify with. But nevertheless it has to be kept in mind that more than 30 % of the interviewed young Turks perceived themselves as having a bi-cultural identity. 

Living between two cultures causes orientation problems for young Turks. They are often confronted with situations where contradicting orientations of values and standards from the minority culture and the surrounding majority culture are contradicting and compete. For young members of ethnic minorities it is often very difficult or even impossible to meet expectations of both cultures (Polat 00: 12). One of the most important factors for Turkish orientation of the youth is the family background. The parents, members of the 2nd generation of the German Turkish minority, are often very conservative and closely attached to traditional values, that sometimes contradict paradigm of German values and society. Many of these differences are linked to the Islamic religion which many Turks practise strictly up to today. This causes conflicts especially among women, whose position in Islamic societies is weaker and less emancipated than in Western societies. 

2.4  Indian minority in the UK 

A survey by the Runnymede Trust in cooperation with the Commission for Racial Equality found that  73 % of the Asian youth in Britain declare to have a “British” nationality whereas 23 % see themselves as “Asian British”. But asked about their ethnic origin, 50% regards themselves as Asian British and 14 % as Indian. The young people made a clear distinction between their ethnic origin and their nationality (Runnymede 98: 4f.). This survey shows that Indian young people still have a strong Asian or Indian identity but also see themselves having their undeniable roots in the British society. This bicultural self-perception is an enrichment of the Indian or Asian identity with the British one. A bicultural identity is creative way of dealing with the tasks of living between two distinct cultures with different values and rules. Moreover the clear distinction the young Asian people make between ethnic origin and nationality is remarkable. It could be concluded that they perceive themselves as officially British with all rights and plights of a citizen, whereas in terms of personal background they feel that they are something more than that, that they have additional characteristics and cultural experiences that they do not perceive as British. 

Conflicts between young Indians and their parents’ generation do exist as well as in Germany, but the focus of the problems is different: while the clashes between generations in Germany mostly focus on religious controversies, the conflicts among  young Indians and their parents bases more on general cultural or traditional controversies, when young Indians want to orientate more on the majority culture, the British one, than on the traditional culture of their ethnic origin.   

It might be interesting to note that Indians as mainly not Muslims are expected to have less problems with integration and identification in Western societies than mainly Muslim Asians from Pakistan or Bangladesh living in the UK (Runnymede 98: 6). This is interesting because it qualifies the big differences in terms of identity between the Turkish youth in Germany and the one of the Indian minority in the UK. 

3.3  Youth culture of the ethnic minorities

In both groups of minorities young people formed creative ways of defining their identities by shaping subcultures that refer to their ethnic identity. These forms of expression could be analysed as a protest against rejection and inequality they experienced in their resident country’s society – at least it is an expression of a withdrawal in the ethnic minority community. 

In Germany ethnic Turkish artists like the author Feridun Zaimoglu became speaker of that part of the 3rd generation of the Turkish minority, especially for those who stand on the verge of German immigration society, being socially and ethnically degraded. Calling Turks “Kanaken”, a very negative German expression for Turks, which shall express the fact that the situation of lower class young Turks and their families is a product of the pseudo-tolerant and –integrative society in Germany. Full of provocations and with the polarising and aggressive new tones of the “Kanak-Attak”, the rise of the Turkish underdogs of German society, a new identity for Turkish young people is being created – as “Kanaken” or “Abschaum” (scum). Comparable to American Hiphop, they take pride in this outcast image and identity (Dominik et al.99: 119). The language used is an untranslatable mixture of bad quality German, a low level spoken language that developed in quarters where mainly Turkish minorities live, and Turkish. It is very aggressive and uses lots of curse words, once more an expression of violation and anger of the disorientated young Turkish community in Germany. 

Less aggressive but nevertheless expression of a youth culture that withdraws to its ethnic roots as a reaction to rejection and inequality in their resident country’s societies, the Indian youth in UK initiated Asian Underground Music, which – as the name may already hint – is strongly orientated on the traditional style from the Indian sub-continent (Huq 03: 195). The second generation immigration youth synthesize diverse cultural influences to create new musical forms reflecting the multiplicity of their roots. This music used to be performed at special Asian clubs or parties where – at least in the first place – only young Asians went. But they also feel to have a mission in telling the white British society what they think of them. Aki Nawaz, band leader of the Asian Underground band Fun-Da-Mental said : 

“I think that we could easily be a thorn in the backside of a lot of liberal people, or people that think they’re liberal. I think as Asian people we’re kind of throwing back at them. They’ll come up with their terms, what they’ve thought up, but it’s all bullshit.”  


         (Huq 03: 204)

In contrast to Turkish youth culture in Germany, Asian Underground Music is about to move into the direction of mainstream, getting more and more popular also among Whites and non-Asians (Huq 03: 208/9).

Conclusion
The analysis has shown that even though the situation of young people from the ethnic minorities of Turks in Germany and Indians in Britain has improved, but still, there is a lot of work left to do to reach a point where these minorities are being fully integrated into the resident country’s society or reach a state of equal treatment. In comparison to the former generation their situation has undoubtedly improved. But more then them, they are in a situation where they have to redefine their identity, they are the ones that are lost between different cultures.  

In the educational system, the Indian minority in Britain performs much better than Turkish minority in Germany, equal treatment seems to be put into practice there much better. But this finding may be disputed, because it could be found, that the Indian minority does well at school, but other, smaller minorities like the Blacks, Pakistanis or Bangladeshis do much worse and researchers state, that these minorities are not well integrated and fall out of the frame of equal treatment frame (Pathak 00). 

In analysing the self-perceived identity of today’s ethnic minority youth it could be found that a big amount of young Turks in Germany as well as some young Indians in the UK still identify with the country and culture of their origin, even though living in a foreign country alienated from that culture. This reaction, understood as a reaction on refusal and xenophobia in their resident countries’ societies, is alarming, because it is a clear sign for a failed integration in their home countries. The resulting anger, disappointment and withdrawal is expressed in their youth culture that refers back to their cultural youth. The different levels of the negative feelings of these young people towards their resident countries can be seen within these youth cultures : the Turkish literature is much more aggressive and verbally violent than the Asian Underground music scene. But in terms of identity it has also to be marked that many Indian young people in Britain and quite big share of young Turks in Germany classify themselves as bicultural, feeling part of both, their home and their resident’s countries – a finding that could be interpreted as a basis for the development of a real multicultural society. But to encourage this development of bicultural identities, it is necessary for politics as well as the civil society to support this culture and self-perception.  

Even tough one may argue whether all presented data, that are based on different surveys and come from different backgrounds, are comparable, it becomes quite obvious, that we can find that the situation of the Indian minority in the UK and the one of the Turkish minority in Germany differs. The multicultural approach seems to have given the UK better possibilities to ensure equal treatment and integration of the Indian minorities than the German strategy. Nevertheless it would in the case of the UK be interesting to analyse where the different level of qualifications in the UK among different groups of ethnic minorities comes from. It would also be interesting to further analyse the direct impact of political measures and strategies concerning ethnic minorities on their social performance and status. Such a research could reveal strong sides and weaknesses of policy and could give useful recommendation for policy-makers to improve the ethnic minorities’ situation in their country. 

References: 

Attia, Imman et al. 2000: Einleitung, in: Attia et al. 2000:Alltag und Lebenswelten von Migrantenjugendlichen, IKO Verlag Frankfurt

Benz, Wolfgang 1993: Ausländer in Deutschland. Einleitung, in: Benz, Wolfgang (Hg.) 1993: Integration ist machbar – Ausländer in Deutschland, Beck München

Botschaft der Türkei 2002: Zur Integration der Türken in Deutschland – Allgemeine Behauptungen und Ergebnisse von Studien, Berlin

Commission for Racial Equality 1998: Education and Training in Britain, factsheet CRE

Commission for Racial Equality 1999 : Ethnic minorities, factsheet CRE

Dominik, Katja et al. (Hg.) 1999 : Angeworben – eingewandert – abgeschoben : ein anderer Blick auf die Einwanderungsgesellschaft Bundesrepublik Deutschland, Münster

DfEE 1999: Minority ethnic pupils in maintained schools by local education authority area in England 1999, Department for Education and Employment of the British Government, SFR 15/1999

Frisch, Max 1972 : Tagebücher 1966-71, Suhrkamp Verlag München

Gomolla, Mechthild 2000: Ethnisch-kulturelle Zuschreibungen und Mechanismen institutionalisierter Diskriminierung in der Schule, in: Attila, Iman/Marburger, Helga 2000: Alltag und Lebenswelten von Migrantenjugendlichen, IKO Verlag Frankfurt

Haque, Russel 2002: Migrants in the UK – A descriptive analysis of their characteristics and labour market performance, based on the Labour Force Survey, Department for Work and Pensions of the British Government

Huq, Rupa 2003: European Youth Cultures in a Post-Colonial World – The Case of UK Asian Underground Music and French Rap, in: Migration 39/40/41, S.195-210

Krüger-Potrath, Marianne 2001: Integration und Bildung: Konsequenzen für Schule und Lehrerbildung, in: Bade, Klaus (Hg.): Integration und Illegalität in Deutschland, Osnabrück

Luchtenberg, Sigrid 1998: Schulische und berufliche Situation der zweiten und dritten Ausländergeneration, in: Lajios, Konstantin 1998: Die ausländische Familie – Ihre Situation und Zukunft in Deutschland, Leske + Budrich Opladen

Mecheril, Paul 2000: Zugehörigkeitsmanagement. Aspekte der Lebensführung von Anderen Deutschen, in: Attila, Iman/Marburger, Helga 2000: Alltag und Lebenswelten von Migrantenjugendlichen, IKO Verlag Frankfurt

Pathak, Shalini 2000: Race Research for the Future – Ethnicity in Education, Training and Labour Markets, Research Topic Paper of the Department for Education and Employment of the British Government 

Polat, Üger 2000: Zwischen Integration und Desintegration. Positionen türkischstämmiger Jugendlicher in Deutschland, in: Attia, Iman/Marburger, Helga (Hg.): Alltag und Lebenswelten von Migrantenjugendlichen, IKO Verlag Frankfurt

Rat für Migration (Hg.)1999:  Migrationspolitik in Deutschland. Eine Zwischenbilanz, Osnabrück

Runnymede Trust (Hg.) 1998: Young people in the UK – their attitudes and opinions on Europe, Europeans and the European Union, youth report 

Sen, Faruk 2000: Türkische Minderheit in Deutschland, Bundeszentrale für politische Bildung Berlin

www.bbc.co.uk/race

www.irr.co.uk

Zorlu, Aslan 2000: Ethnic minorities in the UK – Burden or Benefit ?, University of Amsterdam

� Of course it can be argued weather Turkey is part of European culture. But considering the fact that the vast majority of immigrants from Turkey came from the South-Eastern part, which is generally more considered as having strong influences from its neighbour countries, countries from the Middle East, this simplification can be justified (Polat 00: 11). 


� This decisions did not include children from refugees that applied for asylum in Germany (ibid.). 


� Institutional discrimination is an approach that has been developed in the USA and Great Britain. It is a set of social processes through which organisational decision-making results in an unequal treatment of certain social groups, in our case ethnic minorities (Gomolla 00: 51).  
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